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 Entrepreneurs are economic heroes for the country, entrepreneurs not only 
help provide jobs for the unemployed but entrepreneurs also pay taxes to the 
state as a source of state revenue. Therefore, the state really needs the presence 
of entrepreneurs to encourage the development and progress of the nation. 
This study aims to describe and how the influence of entrepreneurial education 
(EE) variables, skills of marketing (SM), in growing entrepreneurial intention 
(EI) through motivation towards entrepreneurship (ME). The population of 
this research is students participating in the July 2021 graduation from all 
existing faculties at Jambi University, especially undergraduate study 
programs. Data collection was carried out using a questionnaire adapted from 
previous researchers. The collected data were analyzed using a structural 
model approach with hypotheses to be tested with the help of the SPPS and 
SmartPLS programs. The results of the study show that all the variables 
studied influence entrepreneurial intentions, both direct and indirect through 
entrepreneurial motivation. The implication is that entrepreneurship education 
not only strengthens entrepreneurial motivation but also strengthens 
entrepreneurial skills because both will strengthen motivation and ultimately 
foster entrepreneurial intentions. 
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Introduction 

The number of unemployed in Indonesia is quite high, this will become a problem in the future if not handled 
properly. Based on data from the Indonesian Central Bureau of Statistics for 2020, the total workforce 
population, namely residents aged between 15 to 60 and who want to work as many as 138.22 million, of 
whom there are 9.77 million people or 7.7 percent are forced to become unemployed.College graduates are in 
fact a contributor to unemployment as disclosed by Suratno, et.al. (2019) that only less than 65 percent of 
graduates work according to the education they have completed, while the rest, no less than 35 percent, will 
try to find work on their own outside of the knowledge they are studying. For this reason, universities have 
tried to overcome this problem through entrepreneurship education. Arief (2018) states that entrepreneurship 
education has not been able to create young entrepreneurs as expected and suggests examining how graduates' 
entrepreneurial intentions and their relationship with graduate motivation to entrepreneurship.The best way to 
solve this problem is of course by providing large numbers of jobs to accommodate them. The problem is that 
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both the government and the private sector in Indonesia have not been able to provide jobs that are 
comparable to the demand for job vacancies so that the supply of labor is always greater than the job vacancies 
offered. Although there are many unemployed who are looking for opportunities, the fact is that many job 
vacancies are not utilized for various reasons. For this reason, the government through various efforts, 
including through higher education, is working hard to overcome this unemployment problem. One of them is 
the Jambi University which seeks to speed up the waiting period after graduating from education, one of 
which is throughentrepreneurship education. Even UNJA has made its vision as A World Class Entrepreneur 
University. 

The study of entrepreneurship is always in demand by scholars, educators, and policymakers because 
entrepreneurship has an important role in increasing economic growth in a country. Job creation as a result of 
entrepreneurship can reduce unemployment in a country. In general, the problem of unemployment is a 
problem that is always faced by developing countries around the world, including in Indonesia. The high 
unemployment rate in developing countries is a problem that must be overcome by these countries. One of the 
efforts to overcome this unemployment problem is to increase the frequency of entrepreneurial activity. 

Entrepreneurship such as starting a new business is an individual decision, and an individual's main 
attitude in reflecting entrepreneurial activity (Roy do and Dadvari, 2017). Entrepreneurship is an attitude that 
isreflected by an entrepreneur. To find out whether someone will start entrepreneurship in the future, it can be 
seen from his entrepreneurial intentions. Julita and Prabowo (2018) revealed that one of the predictors to find 
out whether graduate students are ready or not to become entrepreneurs in the future is to measure their 
entrepreneurial intentions. This can be used as a reasonable approach to understanding who will become 
entrepreneurs and intentions are the best predictors of entrepreneurial actors (Krueger and Carsrud, 1993). 
Therefore, the intention for students to become entrepreneurs is very important to study, because the intention 
is the source of the birth of real activities, in this case, are new entrepreneurs. Research in the area or field of 
entrepreneurship, especially in the context of entrepreneurial intentions, is a useful trend. Intentions or 
intentions are direct determinants of a person's behavior (Ajzen, 1991); Therefore, the entrepreneurial 
intention is closely related to entrepreneurial behavior. Because entrepreneurial behavior is an intention and is 
part of the behavior that is planned by someone (Krueger, Reilly &Carsrud, 2000). 

One of the efforts to develop an entrepreneurial spirit and culture in students is through entrepreneurship 
education programs (Puni et al., 2018; Mundy and Verger, 2015). Entrepreneurship education is a process of 
transferring knowledge in the creation and management of businesses to students to awaken their intentions in 
establishing a business (Puni et al., 2018). Furthermore, entrepreneurship education is believed to be able to 
create more entrepreneurs which in the end is expected to generate more jobs which has an impact on reducing 
poverty and economic growth (Pedrini et al., 2017; Puni et al., 2018). However, the impact of 
entrepreneurship education is still being debated. From several previous studies, there are still some differences 
related to the impact of entrepreneurship education on entrepreneurial intentions. For example, from 41 
studies measuring the impact of entrepreneurship education on entrepreneurial intentions, 33 of them found 
that entrepreneurship education had a positive effect, 6 studies found that entrepreneurship education had no 
effect and 2 studies said entrepreneurship education harmed entrepreneurial intentions (Lorz et al., 2011). The 
need to examine other determinants of entrepreneurial intentions as mediators in the relationship between 
entrepreneurship education and entrepreneurial intentions has become an important issue to advance 
evidence-based knowledge on the impact of entrepreneurship education on entrepreneurial intentions. 
previous studies have noted that entrepreneurial intentions are influenced by other determinants. As a result of 
the impact of entrepreneurship education on entrepreneurial intentions mediated by other factors (Bae et al., 
2014). 

Entrepreneurial intentions are closely related to self-motivation in choosing a career, including 
anentrepreneurial career. Motivation is closely related to the desire to realize a better life expectancy, 
prosperous and prosperous by considering several career choices and the desired income expectations. In this 
study, entrepreneurial motivation and marketing skills have become important points from various kinds of 
literature as a mechanism to examine the mediating effect between the relationship between entrepreneurship 
education and entrepreneurial intentions. Entrepreneurial motivation is the energy that drives individuals to 
carry out activities that lead to the achievement of needs, provide satisfaction, and reduce imbalances by 
opening a business or business (Zimmerer et al., 2008). Motivation allows a person to do something because 
he did it. A person's entrepreneurial motivation can be formed through entrepreneurship education where the 
knowledge gained during lectures, especially entrepreneurship courses, affects one's motivation in 
entrepreneurship, and the high motivation possessed by students is expected to bring up one's intention to 
become an entrepreneurship (Setiawan, 2016). Furthermore, entrepreneurship education does not only provide 
a theoretical basis on the concept of entrepreneurship but also forms the attitudes, behaviors, and mindsets of 
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an entrepreneur (Budy, 2017) which then begins with the formation of an entrepreneurial mindset that can 
increase student motivation for entrepreneurship (Solesviket al. ., 2013). High entrepreneurial motivation will 
give birth to young entrepreneurs who have a clear vision for the future. 

On the other hand, it is also considered that the choice of an entrepreneurial career is not an easy job and 
requires entrepreneurship skills. Students are still afraid to choose a career as entrepreneurs, it is suspected that 
they lack the skills they master in managing a business so that they are still based on failure and losses (Budy, 
2017). One of the skills in entrepreneurship is marketing skills. Marketing is a basic problem faced by someone 
who is just starting his business. If someone already has the knowledge and skills in entrepreneurship, their 
intention to become an entrepreneur will be high as well. One way to teach marketing skills is through 
entrepreneurship education. Entrepreneurship education is education that aims to equip students with the 
knowledge, attitudes, and skills competencies as entrepreneurs (Purwana and Wibowo 2017:30-31). Someone 
who has attended entrepreneurship education will also increase the skills needed in entrepreneurship which 
will then increase their self-confidence for entrepreneurship, this will increase their intention to become 
entrepreneurs (Zhao et al., 2005). 

Following the current vision and mission of the University of Jambi, namely: To make Universitas Jambi  
aworld-Class Entrepreneurship University. With the establishment of a vision that leads to entrepreneurship, 
since March 2018 all study programs are required tomake entrepreneurship as an mandatory subject. 
Entrepreneurship courses are intended to equip students with the knowledge, attitudes, and skills needed to 
become entrepreneurs in the context of alleviating intellectual unemployment.This is in line with The 
University of Queensland (2018) and European Commission (2011) that entrepreneurship education is more 
aimed at growing enthusiasm for entrepreneurship and also an entrepreneurial spirit. Kakouris, A and P. 
Liargovas. 2020 that Entrepreneurship Education is not only on cognitive aspects but also fosters an 
entrepreneurial spirit.This is in line with The University of Queensland (2018) and European Commission 
(2011) that entrepreneurship education is more aimed at growing enthusiasm for entrepreneurship and also an 
entrepreneurial spirit. Kakouris, A and P. Liargovas. 2020 that Entrepreneurship Education is not only on 
cognitive aspects but also fosters an entrepreneurial spirit.Furthermore, this study intends to examine whether 
entrepreneurship education at the University of Jambi, one of which is held through the Entrepreneurship 
Course so far, has been able to develop students' intentions to become entrepreneurs after graduation, both 
through increasing their motivation and marketing skills with effective methods and knowledge. Thus, 
universities need to apply learning methods based on concrete empirical input in the form of research results 
by providing students with meaningful knowledge and competencies about entrepreneurship to develop 
entrepreneurial spirit and entrepreneurial intentions among students (Wu and Wu 2008). The research 
question explicitly states whether entrepreneurship education, marketing skills, and entrepreneurship 
motivation either directly or indirectly through entrepreneurship motivation affect the entrepreneurial 
intentions of Jambi University students. The novelty of this research lies in proving the direct influence of 
entrepreneurship education and how the indirect influence through the motivation of business officers has on 
entrepreneurial intentions. Besides that, the use of a large sample with a generalization area of one large 
campus with more than 30,000 students is a new experience. 

 
Method 
This research is a survey research with a quantitative approach. The population of this research is students 
attending even semester graduation for the 2020-2021 period with no less than 2,000 people. While the 
expected number of samples is 1000 people, but after sorting out the completeness of filling in the data, finally 
808 students were declared eligible as samples of this study. 

The instrument was used to collect by adapting from research conducted by previous experts. For the 
entrepreneurial intention variable, it was adapted from the instrument developed by Linan and Chen (2009) 
which consisted of six statements in which students were asked to give their consent options, namely: (a) I am 
ready to do anything to be an entrepreneur; (b) My professional goal is to become an entrepreneur;(c )I will 
make every effort to start and run my firm; (d) I am determined to create a firm in the future; (e) I have very 
seriously thought of starting a firm; (f) I have the firm intention to start a firm someday. 

The instrument used to measure the entrepreneurial motivation variable: adopted from Carolina (2015) as 
follows: (a) Desire for achievement recognized by others; (b) Conquering challenges/obstacles in life; (c) 
Desire to acquire wealth; (d) Desire to obtain returns from the capital that has been expended; (e) Willingness 
to work hard and not depend on others; (f) Love for the field of business involved, and; (g) There is an 
opportunity to set up a business. 



Suratno, S. et al JPPI	(Jurnal	Penelitian	Pendidikan	Indonesia)	
Vol.	x,	No.	x,	201x,	pp.	xx-xx	
	   1740	

 

Journal homepage: https://jurnal.iicet.org/index.php/jppi 
 

The entrepreneurial education variable was measured using an instrument adapted from Ahmeda (2020) 
which includes three things, namely when in education, inspiration obtained in education, and initial funding 
assistance or seed funds. However, in this study, only 2 dimensions are used, namely Entrepreneurship 
Education learning and Entrepreneurship Education Inspiration. The first dimensions of Entrepreneurship 
Education learning include (a) the extent to which an entrepreneurship program improves your understanding 
of entrepreneurial attitudes, values , and motivations, and (b) the extent to which an entrepreneurship program 
increases your understanding of the actions one must take to start a business, and (c) the extent to which where 
the entrepreneurship program enhances your practical management skills for starting a business. Meanwhile, 
the second dimension of Entrepreneurship Education Inspiration includes: (a) The extent to which a 
professor's views change your 'heart and mind' drastically and make you consider becoming an entrepreneur; 
(b) The extent to which the views of an external speaker drastically change your 'heart and mind' and make 
you consider becoming an entrepreneur, and (c) The extent to which the views of a visiting entrepreneur 
drastically change your 'heart and mind' and make you reconsider to become an entrepreneur. 

Marketing Skills: instrument adapted from Wanjiru et al., (2018) which includes five marketing skills that 
must be possessed, namely: (a) Customer Segmentation; (b) Brand Development; (c) Digital Marketing; (d) 
Price Negotiation; (e) Personal Selling. 

Before being used, the instrument used was translated into Indonesian to make it easier to understand by 
respondents who speak Indonesian in their daily lives. Furthermore, the instrument is used and also analyzed 
for reliability and empirical validity. Furthermore, before being analyzed, the necessary statistical requirements 
were tested and analyzed using the SPSS program package and the PLS program package. 

The data collection instrument adapted the Likert scale model with five alternative agreements, strongly 
agree with a score of 5 and strongly disagree with a score of 1. Before the instrument was used, it was first 
tested to find out both the validity and reliability as suggested by Hair (2019). The instrument is said to have 
the reliability that meets the requirements if it has an Alpha coefficient of not less than 0.70. The test results 
show that all instruments meet these requirements. As for testing the validity of the items, follow Hair 2019 
with a correlation coefficient between items with a total of not less than 0.5. The results of testing the validity 
of the instrument items have fulfilled these requirements. Analysis was carried out both descriptively and 
inferential statistics through correlation and regression techniques commonly used in quantitative research. 

 
Results and Discussions 

General Description and Test Requirements 
Respondents in this study were 808 respondents consisting of 316 male students with a percentage of 39.11% 
and 492 female students with a percentage of 60.89% of the total. Data were collected using a questionnaire 
adapted from previous studies that have been described previously. Before the data is analyzed further, an 
assessment of the reflective measurement model, either with PLS-SEM or CB-SEM, involves four aspects of 
each construct model: Reflective Indicator Loadings, construct reliability, convergent validity, and 
discriminant validity (Hair et al., 2019: 775). The following are described one by one. 

Reflective Indicator Loadings, this is used to test the unidimensionality of each construct by looking at the 
value of the outer loading of each construct indicator with the condition that an indicator is said to be good if 
the outer loading value is greater than 0.708 and if it is less than that value, the indicator is removed. or 
dropped from the analysis (Hair et al., 2019). Based on the results of the SmartPLS program output, the outer 
loading value of all indicators from each construct shows a value > 0.708 and this means that all indicators 
have met the criteria so that all indicators are used in the analysis. 

Internal consistency reliability is used to measure the consistency of the results of all items with a range of 
values from 0 to 1, provided that if the value is close to 1, it means that the validity level of the item is good. 
Cronbach's Alpha and composite reliability scores must be higher than 0.70 and not above 0.95 (Hair et al., 
2019:775). The resulting values for all constructs are very reliable, which is indicated by values above 0.80 and 
less than 0.95 so that they meet the requirements for further analysis. 

Convergent validity is a test of the overall reflective measurement model that measures the extent to which 
the indicators are able to explain item variance. measured by looking at the AVE value in all indicators in a 
particular construct. The recommended AVE value is 0.50 and above, this indicates that the average construct 
can explain 50 percent or more of the indicator variance (Hair et al., 2019:775). In the study, each construct 
obtained an AVE value above 0.50, which means that each indicator of each construct has been able to explain 
the construct by 50 percent or more. 
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Discriminant validity, is a test used to measure the reflective measurement model through its discriminant 
validity. This test looks at the extent to which a construction is different from other constructions. 
Discriminant validity refers to how uniquely the indicators of a construct can describe that construct and how 
much the construct is correlated with all other constructs in the model. The test can be done with two events, 
the first is by looking at the AVE value to show the magnitude of the indicator variance contained in the 
construct and the second by looking at the Heterotrait-Monotrait Ratio (HTMT) cross loading value. The first 
criterion refers to the results of Fornell-Larcker, namely the provision of the joint variance value in a construct 
(AVE) always exceeds the joint variance with all other constructs. The second discriminant validity criterion 
refers to the HTMT value. A high HTMT value indicates a problem with discriminant validity. For this 
reason, the recommended HTMT value is < 0.85 (Hair et al., 2019:776). Based on the analysis carried out, in 
this study, the square root value of the AVE of all variable constructs was higher than the correlation value 
between the other construct values. This explains that the discriminant validity value is high. Furthermore, the 
HTMT value obtained is also not more than 0.85, which means that discriminant validity in the second way is 
also acceptable. 

Hypothesis Testing by Measuring The Significance and Size of The Structural Path Coefficients Using The 
Bootstrapping Method 
The Bootstrapping method aims to test and see the level of significance of each construct's path through the 
5000 resampling process. In this method the sub-samples are generated through observations taken at random 
from the original data set which are then used to estimate the PLS path model. This process is repeated until a 
large number of random sub samples have been generated (usually around 5,000). The results from the 
bootstrap sub-sample are used to obtain the standard error for the PLS-SEM results which provide information 
related to the T value, P value and the magnitude of the path coefficient that is used as a decision maker 
regarding the research hypothesis. The table below informs the results of the Path Coefficients and effect size 
values (Direct and indirect influence) and Significance (P-Value). The results of the analysis show that of the 7 
proposed hypotheses, it can be concluded that all hypotheses are accepted, which means that all exogenous 
variables have a significant direct and indirect effect on endogenous variables that are significant (p value 
<0.05). For more details, see the table and figure below. 

Table 1. Effect Size (bootstrapping results) 

Hypotheses Structural 
Relationships 

Path Coefficient (ß) T Statistic P Value Dicision 

H1 SMàME 0.328 9.017 0.000 Accepted 
H2 SM à EI 0.249 6.727 0.000 Accepted 
H3 ME à EI 0.435 9.553 0.000 Accepted 
H4  EE à ME 0.536 13.978 0.000 Accepted 
H5 EE à EI 0.221 5.271 0.000 Accepted 
H6 SMàMEàEI 0.143 6.609 0.000 Accepted 
H7 EEàME--EI 0.233 7.634 0.000 Accepted 

 

 

Figure 1. Research Model and Path Coefficient 
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Level of Coefficient of Determination (R2), Effect Size (F2) & Assessing Predictive Relevance (Q2) 
The coefficient of determination (R2) refers to a value that measures the level of model prediction accuracy 
which is calculated as the squared correlation between certain endogenous constructs, or the dependent 
variable. (Hair et al. 2016). The value of R2 ranges from 0 to 1 where the higher the value, the higher the level 
of prediction of the model. The provision of predictive power refers to the R2 value of 0.75 which is concluded 
to be substantial, 0.50 is concluded to be moderate, and 0.25 is concluded to be weak. The table below shows 
the results of R2; Entrepreneurial Motivation (0.587 = moderate) which means that entrepreneurial motivation 
can be explained in the model of 58.7. then Entrepreneurial Intention (0.632 = moderate) which means that 
the entrepreneurial intention variable can be explained by 63.2% of the model constructed. So it can be 
concluded that this research data is at a good level of prediction accuracy. For more details can be seen in table 
2 below. 

Table 2. The effect size of each endogenous variable 
Endogenous Constructs R2 Efeect Size (F2) Q2 

SM EE ME 
ME 0.587 0.183 0.488  0.389 
EI 0.632 0.100 0.063 0.212 0.40 

 

Effect Size (F2) refers to the increase or decrease in the value of R2 as a result of one of the exogenous 
constructs being removed from the model. This test was carried out as a step to see the strength of each 
exogenous construct that had an impact on its endogenous construct. The explanatory power is determined by 
looking at the value of R2 which is determined by the exogenous construct, then when one predictor is 
removed from the structural model, the difference is determined. The criteria for the ability of exogenous 
constructs to explain R2 if the F2 value of 0.02 indicates a small impact, a value of 0.15 indicates a moderate 
impact and a value of 0.35 indicates a large impact while a value below 0.02 indicates that there is no 
ecosogenous construct at all on the R2 value. Based on table 2above, the F2 values of each exogenous to 
endogenous variable from 5 effect sizes are obtained, one large effect (0.488), two medium effects (0.183; 
0.212) and there are two small effects (0.100; 0.063), and no exogenous variables that have no effect. 

A good model is a model that can be generalized to different places and at different times. To see this, the 
final step in presenting data in this research model is done by looking at the Stone-Geisser Q2 value (relevant 
predictive model). when the model meets the criteria of the relevant predictive model it will be accurate to 
predict the indicator data points in the model (Hair et al. 2016). The criteria for achieving the predictive 
relevance of the model for the construct are indicated by a Q2 value greater than 0 or in detail it is explained 
that if the Q2 value is 0.02 then the predictive relevance level is small, a value of 0.15 indicates a moderate 
level of predictive relevance and a value of 0.35 indicates a predictive relevance level. big. The analysis carried 
out to see the value of Q2 was carried out by blindfolding analysis on the SmartPLS 3.0 application. (Hair 
et.al., 2019). Based on table 2 above, it shows that the Q2 value of each endogenous construct is above 0 
meaning that this research model supports the relevant predictive model for two endogenous constructs, 
namely EI and ME. 

The research results confirm the seven hypotheses proposed. The first hypothesis of this research is that 
marketing skills influence entrepreneurial motivation. the results of statistical calculations show that there is an 
influence of marketing skills possessed by students on their entrepreneurial motivation. Entrepreneurship is not 
an easy job and requires skills in entrepreneurship. One of the skills that students must have in 
entrepreneurship is marketing skills. Marketing is a basic problem faced by someone who is about to start a 
business. Marketing of goods and services produced by entrepreneurial activities is the key to future business 
success, namely businesses that are able to survive in competition, and can even develop more advanced 
(Alpkanet al. , 2007; Brooksbank et al., 2004). Which means if students already have good skills in marketing 
their business products later, they will have high expectations in entrepreneurship. where motivation is a 
cognitive model that shows that motivation is conceptualized as a product of expectations, intermediaries and 
reactions (Segal et al. in Solesvik, 2013). Furthermore, the second hypothesis is that marketing skills influence 
entrepreneurial intentions. Someone who already has the marketing skills needed in entrepreneurship will 
increase their confidence to do business, this will increase their intention to do business (Zhao et al., 2005). 

The third hypothesis of entrepreneurial motivation influences entrepreneurial intentions. Entrepreneurial 
intention is closely related to self-motivation in choosing a career, including an entrepreneurial career. 
Motivation is closely related to the desire to realize a better life expectancy, prosperity by considering a 
number of career choices and desired income expectations. Entrepreneurial motivation is the energy that 
drives individuals to carry out activities that lead to meeting needs, providing satisfaction, and reducing 
imbalances by opening a business or business (Zimmerer et al., 2008). it is hoped that the high motivation 
possessed by students will bring out someone's intention to become an entrepreneur (Setiawan, 2016). This 
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result is in line with several previous studies that entrepreneurship motivation has a positive and significant 
effect on entrepreneurial intentions, this means that the higher the perceived motivation, the higher the 
intention (Amadea and Riana, 2020). 

Furthermore, the fourth hypothesis is that entrepreneurship education influences entrepreneurial 
motivation. Education is a key element in enhancing an entrepreneurial mindset. Entrepreneurship refers to an 
individual's ability to turn ideas into action, including creativity, innovation and risk taking, as well as the 
ability to plan and manage projects to achieve specific goals. Entrepreneurship education does not only 
provide a theoretical basis for the concept of entrepreneurship but forms the attitude, behavior and mindset of 
an entrepreneur (Budy, 2017) which then begins with the formation of an entrepreneurial mindset that can 
increase student motivation to entrepreneurship (Solesvik et al., 2013). 

The fifth hypothesis is that entrepreneurship education influences entrepreneurial intentions. Education has 
a vital role in improving students' ability to encourage business activities (Handayati, 2020). Kim and Park 
(2018) show that entrepreneurship education has a primary function. First, through entrepreneurship learning 
activities it is possible to transfer knowledge, information, and experience from learning resources to students. 
Second, entrepreneurship education through field studies will inspire students to become successful people in 
the future. Hassan et al. (2017) revealed that entrepreneurship education can explain students' intentions to 
become entrepreneurs through motivation, skills, social networks, and experience. It also has support from 
human capital theorists who say "the skills and knowledge acquired by individuals through investment in 
schools, job training and other types of experience" (Becker, 1975; Unger et al., 2011) as determinants of 
entrepreneurial intentions (Ahmed et al., 2020). 

Furthermore, this research also proposes a hypothesis to confirm the indirect effect of the two variables. 
The sixth and seventh hypotheses in this study are that marketing skills and entrepreneurship education have 
an indirect effect on entrepreneurial intentions through entrepreneurial motivation. the results of statistical 
calculations show that there is an indirect effect of marketing skills and entrepreneurship education on 
entrepreneurial intentions through entrepreneurial motivation. the presence of good marketing skills in 
students will also provide high expectations for them to be successful in entrepreneurship which will increase 
their motivation to entrepreneurship. Segal et al. in Solesvik (2013) shows that motivation is conceptualized as 
a product of expectations, intermediaries and reactions. Then entrepreneurship education does not only 
provide a theoretical basis regarding the concept of entrepreneurship but forms the attitude, behavior, and 
mindset of anentrepreneur (Budy, 2017) which then starts with the formation of an entrepreneurial mindset 
that can increase student motivation to entrepreneurship (Solesviket al. , 2013). Once motivation is formed, 
their intention to entrepreneurship will also be formed where entrepreneurial motivation is the energy that 
encourages individuals to carry out activities that lead to meeting needs, providing satisfaction, and reducing 
imbalances by opening a business or business (Zimmerer et al., 2008).  

 
Conclusions 
Based on the results of the research analysis that has been presented and also the results of the analysis that has 
been carried out, it can be concluded as follows: Entrepreneurship education and marketing skills together can 
explain 58.70 percent of entrepreneurial motivation, meaning that they have a significant influence on the 
formation of entrepreneurial motivation. If viewed separately, the education variable is able to explain more 
than entrepreneurship skills on entrepreneurship motivation. Entrepreneurial intentions can be explained by a 
model of 63.20 percent, meaning that entrepreneurial motivation, entrepreneurship education, and 
entrepreneurial skills are jointly able to express entrepreneurial intentions by 63.20 percent. Thus there are still 
36.80 percent of other variables that have not been explained through this study. The direct effect of 
entrepreneurship education on entrepreneurial intentions is not as strong as the indirect effect through 
entrepreneurial motivation. Meanwhile, the influence of entrepreneurial skills on entrepreneurial intentions is 
stronger than the indirect effect through entrepreneurial motivation. 
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