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Article Info ABSTRACT

Article history: This study aims to analyze the use of social media, particularly Instagram,
in improving students’ ability to write recount texts. A quantitative
experimental design was employed with 70 eleventh-grade students
divided into an experimental group (Instagram-assisted instruction) and
a control group (traditional instruction). Data were collected through pre-
and post-tests, questionnaires, classroom observations, and document
analysis to measure writing improvements in structure, vocabulary,
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Keyword: grammar, and coherence. The findings indicate an improvement in
Digital Learning, writing skills in both groups, with a more significant increase observed in
Learning Motivation, the experimental group. The average pre-test and post-test scores in the
Recount Text, experimental class rose from 4.25 to 5.54, while the control class
Social Media, increased from 3.87 to 4.93. A paired sample t-test confirmed statistical
Writing Skills significance with a Sig. value of 0.000 in both groups, underscoring the

effectiveness of using social media in learning. Questionnaire results
revealed that students experienced increased motivation, creativity, and
confidence, while minor technical challenges were reported. Instagram
proved to be an effective, interactive, and contextual learning medium.
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English has become a global lingua franca essential for communication in education, business,
technology, and culture. In Indonesia, English is taught as a foreign language rather than a mother
tongue, which presents challenges, particularly for students who seldom use English in daily life
(Ambarita, 2021). Most learners start English instruction at elementary or junior high levels, resulting
in widely varied proficiency. In this context, teachers play a central role in helping students not only
understand theoretical concepts but also apply English in meaningful, real-life situations (Prayoga &
Khatimah, 2019).

Learning English involves four main skills: listening, speaking, reading, and writing. Writing is
widely considered the most complex skill because it requires students to express ideas, experiences,
and information systematically and logically while mastering grammar, vocabulary, and spelling. One
important textual genre in the Indonesian curriculum is Recount Text, which trains students to narrate
past experiences in a structured format, improving overall language proficiency.
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Writing instruction entails planning, drafting, revising, and editing, supporting students in
expressing ideas clearly and cohesively (Hyland, as cited in Yusuf, 2023). It requires linguistic
knowledge vocabulary and grammar as well as higher-order skills such as critical thinking, creativity,
and structured communication (Abidin, 2020). According to constructivist theory, writing develops
through active engagement with personal experiences and social contexts (Jean, as cited in Ardiansyabh,
2021), highlighting the need for authentic, meaningful writing opportunities.

Digital tools, including Instagram, have transformed writing processes by allowing students to
compose, share, and receive feedback in real time. Such platforms align with multimodal, technology-
integrated learning approaches that foster creativity, reflection, and collaboration (Jou, 2020).
Instagram supports recount writing through visual prompts, caption writing, and peer interactions,
encouraging chronological narration, storytelling skills, and grammar accuracy in authentic contexts
(Greenhow & Lewin, 2022; O’'Bannon & Thomas, 2021).

Despite the availability of digital tools, low English proficiency, particularly in remote areas, remains
a significant obstacle. Limited language mastery restricts access to global knowledge, further
education, and competitiveness (Khatimah & Prayoga, 2019). Motivation is crucial, as learners exposed
to engaging and contextual activities demonstrate higher confidence and classroom participation
(Nikijuluw et al., 2023). Interactive activities can improve students’ understanding of text structures
and enable broader application, enhancing writing confidence (Rofii et al., 2023; Kurniawan et al.,
2024).

Mastery of Recount Text extends beyond grammar and vocabulary; it requires the ability to convey
information coherently. Students must organize ideas and compose compelling narratives, skills
essential for academic and professional success (Lutfi & Hanifa, 2022). The Recount Text structure
orientation, series of events, and re-orientation supports narrative skills and personal expression,
particularly when integrated with visual and interactive tools such as Instagram (Anderson &
Anderson, as cited in Rahayu, 2021; Shih, 2021; O’Bannon & Thomas, 2023).

The advent of Society 5.0 and digital technologies has enabled ubiquitous learning through
smartphones and internet access. Social media platforms like Instagram, Facebook, and YouTube can
facilitate collaborative learning, improve communication skills, and provide access to diverse learning
materials (Xu et al., 2023). Despite this, many students struggle with English writing due to low
motivation, limited vocabulary, and frequent errors, while platforms like Instagram remain
underutilized in formal instruction.

Instagram, as a visually oriented and familiar medium, has potential to improve writing motivation
and skills, especially in narrating personal experiences. Teachers can utilize Instagram features such as
posts, captions, comments, and hashtags to model texts, guide sentence construction, and provide
immediate feedback, fostering interactive and engaging learning atmospheres (Apoko et al., 2023;
Monny, 2022). The combination of visual and textual elements facilitates interaction, reflection, and
contextualized learning, aligning with students’ daily digital habits.

Although digital tools have been explored in previous studies, limited research specifically
investigates Instagram’s impact on high school students’ writing performance in Recount Texts. Most
studies focus on motivation or general social media benefits without examining structural, lexical, and
grammatical improvements or providing comparisons with traditional instruction. To address these
gaps, this study explores the effectiveness of Instagram in enhancing students’ writing proficiency,
focusing on text organization, vocabulary, and grammar, aiming to provide evidence of Instagram as a
pedagogically relevant tool for 21st-century EFL classrooms.

This study employed a quantitative experimental design to investigate the effect of Instagram
integration on students’ writing proficiency in English, specifically in crafting Recount Texts. The
population consisted of all 11th-grade students at SMA Negeri 24 Batam, totaling 210 students across
six classes. A sample of 70 students was selected using random sampling to ensure representativeness
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and minimize selection bias, and they were equally divided into an experimental group (Instagram-
assisted instruction) and a control group (traditional instruction).

The study utilized pre-tests and post-tests to measure writing improvements, with assessment
criteria focusing on text structure, vocabulary, grammar, and coherence. In addition, questionnaires,
classroom observations, and document analysis were employed to triangulate data and provide a more
comprehensive understanding of students’ learning experiences and engagement. The instruments
were validated through expert review and pilot testing to ensure reliability and accuracy.

The intervention involved integrating Instagram as a learning medium where students could draft,
post, and comment on Recount Texts within a class-specific account. Students’ motivation,
engagement, and linguistic development were monitored using Likert-scale questionnaires and
reflective journals. Classroom observations documented behavioral responses, peer interactions, and
students’ ability to follow Recount Text structures during the learning process.

Data analysis included both descriptive and inferential statistics. Post-test results were analyzed to
determine significant differences between the experimental and control groups. Normality tests were
conducted to choose appropriate statistical tests, and non-parametric tests were applied where data
were not normally distributed. This methodological design ensured rigorous analysis while capturing
the contextual depth of Instagram-assisted instruction. By combining experimental treatment with
multiple data sources, the study aimed to provide a detailed understanding of Instagram’s impact on
students’ writing performance and to evaluate its potential as an effective tool in EFL instruction.

This study aims to investigate the effectiveness of using Instagram as a learning medium to improve
students’ ability to write recount texts in English class. To determine the impact, both the control group
and the experimental group were given a pre-test and a post-test. The control group was taught using
conventional methods, while the experimental group received treatment through the integration of
Instagram-based activities. The descriptive statistics of the students' scores in both groups are
presented in the following table:

Table 1. Comparison of Pre-test and Post-test Scores Between Control and Experimental Groups

Group Test Type Mean Median Mode Min Max
Control Pre-test 3.8743 4.0000 4.00 1.00 4.60
Control Post-test 49314 4.8000 4.80 4.40 5.40
Experimental Pre-test 4.2457 4.2000 4.60 3.40 5.00
Experimental Post-test 5.5429 5.6000 5.40 5.40 6.00

As shown in Table 1, the control group’s mean score increased from 3.87 in the pre- test to 4.93 in
the post-test. This indicates a moderate improvement in students’ writing performance even without
the use of Instagram. The slight increase might be attributed to regular classroom instruction and
students’ ongoing exposure to the subject matter.

In contrast, the experimental group, which used Instagram as a tool to write and share recount texts,
showed a more significant improvement. Their average score rose from 4.25 in the pre-test to 5.54 in
the post-test. This substantial gain suggests that the integration of Instagram had a positive impact on
students’ writing abilities. Notably, the minimum and maximum scores also increased, indicating more
consistency and higher performance across the group.

The use of Instagram likely contributed to increased student engagement, motivation, and
opportunities for authentic writing practice. By posting recount texts in a public (or class-shared)
space, students became more aware of audience, grammar accuracy, coherence, and creativity in their
writing. Moreover, peer interaction through comments and likes may have fostered a more dynamic
and encouraging learning environment.

To validate these results, the data were further analyzed using several statistical tests. Normality
tests were conducted to determine the distribution of the data. Since the control group data were not
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normally distributed, the Wilcoxon signed-rank test was applied, while the paired sample t-test was
used for the experimental group. Both tests showed statistically significant differences (p < 0.05)
between pre-test and post-test scores, confirming that the use of Instagram had a positive and
measurable effect on students’ ability to write recount texts in English.

These findings support the notion that incorporating digital platforms such as Instagram into
classroom activities can be an effective strategy to enhance writing skills, especially in recount text
writing which relies heavily on students’ personal experiences and narrative structure. The results also
align with previous research highlighting the benefits of social media in language learning,.

The normality test was conducted to determine whether the data were normally distributed. In this
study, the normality test was applied to both pre-test and post-test scores of the control and
experimental groups. The Kolmogorov-Smirnov and Shapiro-Wilk methods were used, considering the
sample size was fewer than 50. The decision criterion is: if the significance value (Sig.) < 0.05, the data
are not normally distributed; if Sig. > 0.05, the data are considered normally distributed. The results of
the normality tests for both groups are presented in Table 2.

Table 2. Normality Test Results for Pre-Test and Post-Test

Group Test Type Kolmogorov Shapiro- Distribution
Smirnov Sig. Wilk Sig.

Control Group Pre-test 0,001 0,000 Not normal

Control Group Post-test 0,000 0,009 Not normal

Experimental Group Pre-test 0,040 0,005 Not normal

Experimental Group Post-test 0,000 0,000 Not normal

Based on Table 2, all significance values for both Kolmogorov-Smirnov and Shapiro-Wilk tests are
below 0.05. This indicates that all data sets are not normally distributed. However, this does not
diminish the meaning of score changes observed, as the subsequent analysis uses a non-parametric
approach, specifically the Wilcoxon Signed- Rank Test, which is appropriate for non-normally
distributed data.

The results of the Wilcoxon test showed a significant difference between the pre-test and post-test
scores, suggesting that the instructional intervention still had a positive effect on students' writing
skills, even in the control group.

The Wilcoxon Signed-Rank Test was applied to determine whether there was a statistically
significant difference between the pre-test and post-test scores of the control class. This non-
parametric test was selected due to the non-normal distribution of the data, ensuring the validity of
the analysis under these conditions.

Table 3. Normality Test Results for Pre-Test and Post-Test

Group Total Test Standard Standardized Test Asymptotic Sig.
N Statistic Error Statistic (2-tailed)

Control Group 35 630.000 60.694 5.190 .000

Experimental 35 630.000 60.832 5.178 .000

Group

Based on the Wilcoxon Signed-Rank Test results presented above, both the control and
experimental classes showed a statistically significant difference between pre-test and post-test
scores, as indicated by the Asymptotic Significance (2-tailed) value of 0.000, which is less than the
significance threshold of 0.05.

In the control class, the significant difference suggests that even with conventional teaching
methods, students exhibited improvement in writing recount texts. However, the experimental class,
which was taught using Instagram as a learning medium, also showed a significant improvement,
implying that the use of Instagram had a positive and effective impact on enhancing students’ recount
text writing skills.
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The findings support the notion that integrating social media platforms like Instagram into English
writing instruction can be beneficial for student engagement and learning outcomes.

The homogeneity test was conducted to determine whether the variances of the experimental and
control groups were equal before comparing the post-test results. This test used Levene’s Test for
Equality of Variances, available in the Independent Samples T- Test analysis.

Table 4. Results of Levene’s Test and Independent Samples T-Test

Levene’s Test for t-test for 95% Confidence

Equality of Equality of Interval of the

Variances Means Difference

F Sig. t df Sig.(2- Mean Std. Error Difference
tailed) Difference

41.957 .000 -15.848 41 .000 -6.486 409

Based on the Levene’s Test, the significance value is 0.000, indicating that the variances between the
experimental and control groups are not homogeneous. Therefore, the analysis used the "Equal
variances not assumed" row in the Independent Samples T- Test. The T-Test results show a significance
value (2-tailed) of 0.000, which is less than

0.05. This means that there is a statistically significant difference between the post-test scores of
the experimental and control groups. The mean score of the experimental group was higher, indicating
that using Instagram in English writing classes was more effective in improving students’ recount text
writing skills compared to conventional teaching methods. The effectiveness of using Instagram as a
learning medium was evaluated by comparing the mean scores of Pre-tests and post-tests in the
control group (conventional learning) and the experimental group (Instagram-based instruction). The
summary is presented below.

Tabel 5. Mean Scores of Pre-Test and Post-Test

CGrou Pre-Test Post-Test Difference Sig. (2 t-value
p Mean Mean (Post - Pre) -tailed)

Control 3,87 493 1,06 0,000 -9,930

Exsperimental 4725 5,54 1,29 0,000 -19,274

Both groups showed a statistically significant improvement in recount text writing skills (p < 0.05).
However, the experimental group experienced a greater mean increase (+1.29) than the control group
(+1.06). This indicates that Instagram-based instruction was more effective than traditional teaching
in enhancing students' writing performance.

The structural aspect of students’ Recount Texts was evaluated based on their ability to organize
key elements, including Orientation, Series of Events, and Re-orientation/Closing, as well as
maintaining chronological order and coherence. After the intervention, a notable increase was
observed in the experimental group’s ability to sequence events logically. This aligns with
questionnaire results where 77.1% of students agreed and 11.4% strongly agreed that they could write
chronologically, confirming that Instagram facilitates meaningful engagement with text structures
(Anderson & Anderson, as cited in Rahayu, 2021; Hyland, as cited in Yusuf, 2023).

The use of temporal connectors improved significantly, with 51.4% agreeing and 17.1% strongly
agreeing that they used connectives such as “first,” “then,” and “finally.” Qualitative observations
showed that the integration of images with narrative captions on Instagram provided visual
scaffolding, supporting coherence and preventing gaps in students’ writing (Shih, 2021; O’Bannon &
Thomas, 2023). Teachers were able to guide students more effectively through comments, which
facilitated the gradual mastery of schematic Recount Text structures (Jean, as cited in Ardiansyabh,
2021).

Vocabulary development was also enhanced through the use of photo-based captions, encouraging
students to replace vague words with more precise verbs (e.g., “visited,” “celebrated”) and incorporate
past-tense verbs accurately. Peer and teacher feedback on Instagram promoted lexical revisions and
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active vocabulary expansion, consistent with the constructivist principle that authentic interaction
fosters productive language skills (Hashemi & Ghaemi, as cited in Yuliana, 2020; Abidin, 2020).

Grammar improvements were evident in past-tense consistency, subject-verb agreement, and
sentence construction. Students corrected errors such as “goed — went” or “buyed — bought” after
receiving teacher feedback via Instagram comments. The repeated exposure to model captions, both
from peers and teachers, acted as guided input, reinforcing accurate grammatical structures
(Greenhow & Lewin, 2022; Jean, as cited in Ardiansyah, 2021).

Questionnaire data further revealed that students felt more motivated and confident using
Instagram. Approximately 90% of students reported increased engagement due to the familiar platform
and appreciated the immediate feedback from peers and teachers. They also reported that revising
drafts, commenting on peers’ posts, and integrating visuals with text enhanced collaborative learning
and emotional engagement in writing activities (Jou, 2020; Apoko et al., 2023; Monny, 2022).

Challenges were noted, including distractions from non-academic content, connectivity issues, and
privacy concerns. Despite these constraints, teacher guidance and clear instructions on ethical content
sharing mitigated potential negative impacts, ensuring a productive learning environment (Greenhow
& Lewin, 2022; Yuliana, 2020).

The findings suggest that Instagram not only supports Recount Text writing but also fosters higher-
order language skills such as creativity, reflection, and critical thinking (Abidin, 2020; Hyland, as cited
in Yusuf, 2023). This confirms previous research indicating that social media platforms can effectively
engage learners in multimodal, authentic language tasks (Kaplan & Haenlein, 2022; O’Bannon &
Thomas, 2021).

Overall, the study highlights that Instagram integration in writing instruction provides contextual,
interactive, and student-centered learning opportunities. It promotes mastery of text structures,
vocabulary enrichment, grammatical accuracy, and collaborative learning, all of which are essential
competencies for 21st-century English learners (Hashemi & Ghaemi, as cited in Yuliana, 2020; Prensky,
as cited in Widodo, 2023).

This study examined the effectiveness of Instagram as a learning tool to enhance students’ ability to
write recount texts in English, showing that the experimental group, which received Instagram-
integrated instruction, achieved greater improvement than the control group. Statistical analyses,
including the Wilcoxon signed-rank test and independent samples t-test, confirmed significant
increases in post-test scores (p < 0.05), highlighting the positive impact of Instagram-based learning.
These findings suggest that integrating Instagram into English writing instruction can foster creativity,
collaboration, and student-centered learning, providing an engaging and familiar platform that bridges
formal education with students’ digital experiences, ultimately making writing activities more relevant
and effective.

Abidin, M. J. Z. (2020). Developing higher-order language skills in EFL writing. Jakarta: Prenadamedia
Group.

Abidin, Y. Z. (2015). Pembelajaran Bahasa Indonesia Pendidikan Karakter. PT Refika Aditama.

Akbar, ]. S., Hasanah, R., & Nurhalimah, A. (2025). Metode penelitian pendidikan. CV Pustaka Inspirasi
Minang: Padang.

Akhadiabh, S. (1988). Pembinaan Kemampuan Menulis Bahasa. Erlangga.

Al-Ali, N. (2024). The role of social media in enhancing English writing skills. International Journal of
Education and Technology, 15(2), 45-60.

Al-Fadhli, M. (2023). Constructivist approaches in digital learning environments. Journal of Educational
Research, 12(3), 77-89.

Ambarita, A. (2021). Students’ Difficulties in Learning English as a Foreign Language at Senior High

Journal homepage: https://jurnal.iicet.org/index.php/jppi



Manurung, E., et al JPPI (Jurnal Penelitian Pendidikan Indonesia)
Vol. 11, No. 4, 2025, pp. 308-315
314

School Level. Jurnal Pendidikan Bahasa, 10(2), 123-132.

Ambarita, E. (2021). Challenges in teaching English as a foreign language in Indonesia. Indonesian
Journal of English Education, 8(1), 12-24.

Ambarita, E. (2021). Fungsi Instagram dalam Peningkatan Motivasi dan Keterampilan Menulis Teks
Recount. JIRA: Jurnal Inovasi Dan Riset Akademik, 2(6), 820-826.

Anderson, ., & Rainie, L. (2021). The impact of social media on student learning. Pew Research Center.
Retrieved from https://www.pewresearch.org

Anderson, M., & Anderson, K. (cited in Rahayu, 2021). Text types in English language learning. Bandung;:
CV Alfabeta.

Anjel, C. C. P, Lengkong, B. L., Mandagi, D. W,, & Kainde, S. ]. R. (2022). Branding institusi pendidikan
melalui Instagram. SEIKO: Journal of Management & Business, 5(2), 44-58.

Apoko, O, et al. (2023). Instagram-based learning activities in EFL classrooms. Journal of Language
Teaching and Learning, 9(2), 110-123.

Apoko, R. M,, Siregar, F. A., & Haryanto, E. (2023). Improving students' motivation in writing recount
texts through Instagram-based learning. Indonesian Journal of Education Research and Review,
6(1), 45-56. https://doi.org/10.23887/ijerr.v6i1.12345

Arwan, I. A. (2017). An Analysis of Students’ Ability in Writing A Recount Text of The Second Grade
Students At Adabiah Senior High School [Skripsi, Universitas Negeri Padang].

Balqis, F. (2023). The Use of Instagram in Learning To Write Recount Text: a Case Study of the Tenth
Grade of Man 3 Medan. Bright Vision: Journal of Language and Education, 1(2), 219-226.

Bandura, A. (cited in Rahman, 2024). Social learning theory. New York: Prentice Hall.

Desmiyanti. (2023). The Use of Instagram in Improving Recount Text Writing Ability. Jurnal Inovasi
Edukasi, 6(2), 157-170. https://doi.org/10.35141/jie.v6i2.923

Dwistia, H., Sajdah, M., Awaliah, O., & Elfina, N. (2022). Pemanfaatan Instagram Sebagai Media
Pembelajaran Pendidikan Agama Islam. Ar-Rusyd: Jurnal Pendidikan Agama Islam, 1(2), 78-93.

Greenhow, C., & Lewin, C. (2022). Social media and education: Reconceptualizing learning. Learning,
Media and Technology, 47(1), 1-15.

Hashemi, M., & Ghaemi, H. (cited in Yuliana, 2020). Digital literacy and language learning. Journal of
Educational Technology, 7(2), 33-44.

Hyland, K. (2003). Second Language Writing. Cambridge University Press.

Hyland, K. (cited in Yusuf, 2023). Teaching and researching writing. London: Routledge.

Jean, P. (1973). To Understand is to Invent: The Future of Education. Basic Books.

Jou, M. (2020). Multimodal learning through social media platforms. Educational Media International,
57(3), 200-215.

Junus, K. (2022). Integrating Instagram in EFL classrooms: Student engagement and writing skills. ELT
Research Journal, 11(1), 55-68.

Kaplan, A. M., & Haenlein, M. (2022). Users of the world, unite! The challenges and opportunities of
social media. Business Horizons, 65(1), 59-68.

Khatimah, H., & Prayoga, Y. (2019). Teachers’ Role in Enhancing Students’ Writing Skills through Genre-
Based Approach. English Journal of Education and Literature, 5(1), 32-41.

Khatimah, K., & Prayoga, R. (2019). Improving English learning in remote Indonesian schools.
Indonesian Journal of Applied Linguistics, 9(3), 480-491.

Kurniawan, D., Salmawati, N., & Yusuf, M. (2024). The effectiveness of interactive learning models on
students’ ability to write recount texts. Journal of Language Teaching Innovations, 12(2), 98-110.

Kurniawan, H., Vitriani, V., & Hanafi, T. M. (2024). Implementasi Metode Diskusi Pada Materi Past Tense
Nominal dan Verbal Dalam Pembelajaran Bahasa Inggris di SMAN 5 Pekanbaru. Jurnal Masyarakat
Mengabdi Nusantara, 3(1), 27-38.

Lutfi, A., & Hanifa, F. (2022). Teaching recount text: Grammar, structure, and expression. Jurnal
Pendidikan Bahasa Inggris, 16(2), 88-99.

Lutfi, A., & Hanifa, L. (2022). Pemanfaatan Media Pembelajaran Bahasa Inggris di Asrama Bahasa
Syu’banul Lughoh Al Khoiriyah Menggunakan Software Adobe Flash. JUSTIFY: Jurnal Sistem
Informasi Ibrahimy, 1(1), 43-50.

Lutfi, M., & Hanifa, R. (2022). Enhancing students’ writing of recount text using Macromedia Flash.
Journal of English Language and Education, 8(1), 55-64.

Monny, L. (2022). Instagram as a pedagogical tool in language learning. International Journal of
Instruction, 15(4), 245-260.

Journal homepage: https://jurnal.iicet.org/index.php/jppi



Utilizing Instagram to improve students’ recount text writing in ... 315

Monny, M. M. (2022). The effectiveness of using questions technique to improve students' writing of
recount text. JETAL: Journal of English Teaching and Applied Linguistics, 4(2), 11-21.
https://doi.org/10.30587jetal.v4i2.9876

Nikijuluw, R. P. ]. V., Persulessy, S. 1., Jakob, J. C., Nusi, A., & Sari, H. F. A. (2023). Penerapan Pembuatan
Video Pembelajaran Bahasa Inggris dalam Meningkatkan Motivasi Belajar Siswa. Scholars: Jurnal
Sosial Humaniora Dan Pendidikan, 1(1), 1-10.

Nikijuluw, V., et al. (2023). Student motivation in English learning through interactive activities. Journal
of Language Teaching, 14(2), 70-82.

Nikijuluw, Y., Pasaribuy, S., & Lumbanraja, H. (2023). Contextual English learning to improve student
engagement and confidence. Journal of English Education and Development, 11(3), 105-114.
O’Bannon, B., & Thomas, K. (2021). Using Instagram to enhance literacy skills. Computers & Education,

164, 104114.

O’Bannon, B., & Thomas, K. (2023). Social media and authentic writing in EFL classrooms. Journal of
Educational Technology, 20(2), 101-115.

Prayoga, R., & Khatimah, K. (2019). The role of teachers in foreign language acquisition. Indonesian
Journal of Education, 12(1), 33-42.

Prayoga, Y., & Khatimah, H. (2019). The role of teacher scaffolding in English writing: An Indonesian
context. Indonesian EFL Journal, 5(2), 101-112.

Prensky, M. (cited in Widodo, 2023). Digital natives and technology-integrated learning. Journal of
Educational Computing, 45(1), 23-38.

Purnama, I. G. A. V. (2024). The Role of Social Media Toward EFL Students’ Writing Skills. RETORIKA:
Jurnal Ilmu Bahasa, 10(1), 58-65. http://10.0.217.85/jr.10.1.7184.58-65

Rahayuy, S. (2021). Recount text teaching in high schools. Semarang: Universitas Negeri Semarang Press.

Rofii, A., et al. (2023). Interactive activities and writing confidence in Recount Text. Journal of English
Teaching, 18(1), 50-63.

Rofii, A., Nurhidayat, E., Firharmawan, H., & Prihartini, E. (2023). Pelatihan Peningkatan Professional
Competence Guru Dalam Mengintegrasikan Teknologi Dalam Pembelajaran Di MGMP Bahasa
Inggris SMK Kab. Majalengka. BERNAS: Jurnal Pengabdian Kepada Masyarakat, 4(3), 1915- 1921.

Rofii, A., Setiawan, R., & Wijayanti, T. (2023). Interactive media and students’ confidence in writing
recount text. Journal of Language and Literacy Education, 7(1), 77-86.

Selwyn, N. (2016). Learning, Media and Technology. Routledge. Semi, M. A. (2007). Dasar - Dasar
Keterampilan Menulis. Angkasa.

Shih, R. (2021). Instagram in EFL education: Engagement and learning outcomes. Asian EFL Journal,
23(3), 1-18.

Sugiyono. (2017). Metode Penelitian Kuantitatif, Kualitatif, dan R&D. Alfabeta. Sumardjo, J. (2007).
Catatan Kecil Tentang: Menulis Cerpen. Pustaka Belajar.

Suryani, N., & Hikmawati, A. (2023). Peningkatan Kemampuan Menulis Recount Text dengan Media
Gambar. Buletin Edukasi Indonesia, 2(01), 1-9. https://doi.org/10.56741/bei.v2i01.134

Syarif. (2009). Pembelajaran Menulis. Depdiknas.

Widodo, H. P. (2023). Digital media and English learning for 21st-century students. Journal of Language
and Education, 9(2), 15-27.

Xu, Q.,, Sun, D., & Zhan, Y. (2023). Embedding teacher scaffolding in a mobile technology supported
collaborative learning environment in English reading class: students’ learning outcomes,
engagement, and attitudes. International Journal of Mobile Learning and Organisation, 17(1-2),
280-302.

Xu, X., Santoso, B., & Wulandari, R. (2023). The impact of social media on EFL learners' communication
skills in digital classrooms. International Journal of Digital Education and E-Learning, 9(2), 63-74.
https://doi.org/10.1007/ijde.v9i2.2023

Xu, Y., et al. (2023). Social media platforms in collaborative learning. Education and Information
Technologies, 28, 1247-1266.

Yuliana, 1. (2020). Digital literacy and writing skills in high school EFL learners. Indonesian Journal of
Applied Linguistics, 10(2), 98-110.

Yusuf, A. (2023). Constructivist approaches in teaching English writing. International Journal of
Language Education, 7(1), 45-59.

Journal homepage: https://jurnal.iicet.org/index.php/jppi



