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 Anti-corruption education is widely promoted to foster integrity; 
however, it is often framed as a normative transmission of values, 
overlooking how students actively participate in shaping ethical 
practices. This study addresses this gap by examining student roles in 
Islamic anti-corruption education within a primary school. This 
qualitative case study was conducted at Muhammadiyah Kayen Condong 
catur Elementary School, Yogyakarta, involving 28 students, the principal, 
and two ISMUBA teachers. Data were collected through in-depth 
interviews, classroom observations, and document analysis, and analyzed 
using the Miles and Huberman interactive model to identify patterns of 
student engagement. The findings show that anti-corruption values are 
enacted through daily religious practices and school routines rather than 
formal instruction alone. Students demonstrate a clear distinction 
between responsibility as procedural compliance and amanah as a 
spiritually grounded obligation. Importantly, students act as peer 
monitors who actively regulate dishonest behavior, supported by 
habituation mechanisms such as the honesty canteen and structured 
worship activities. This study conceptualizes anti-corruption education as 
a participatory and practice-based process, highlighting student agency 
in sustaining school integrity culture and offering insights for designing 
context-sensitive character education in faith-based schools. 
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Introduction 
Corruption remains a persistent global challenge that undermines governance, social trust, and 
sustainable development. Anti-corruption efforts have traditionally relied on legal enforcement, yet 
such approaches have shown limited effectiveness in preventing unethical behavior. Recent studies 
highlight the importance of preventive strategies through education, particularly in fostering ethical 
awareness from an early age (Den Nieuwenboer & Kaptein, 2019; Mohammed et al., 2026). However, 
anti-corruption education is often implemented normatively, focusing on value transmission rather 
than examining how learners actively construct ethical behavior (Breen, 2018; Syahputra et al., 2024). 
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This limitation is especially critical at the primary school level, where character development is shaped 
more by social interaction and habituation than by abstract instruction (Nucci et al., 2017). 

Existing research on anti-corruption and character education highlights the integration of ethical 
values within school curricula and culture. Studies on Islamic-based approaches emphasize values such 
as honesty, responsibility, and amanah as foundational elements of character education (Yanti, 2024; 
Suyitno & Sukmayadi, 2022). However, these studies predominantly focus on institutional design and 
teacher-led strategies. As a result, students are often positioned as passive recipients of moral values 
rather than active participants. In contrast, research in moral and civic education demonstrates that 
students actively construct ethical meanings through interaction, negotiation, and participation 
(Biesta, 2015; Nucci et al., 2017). 

Current studies on anti-corruption education in elementary schools reveal a limited focus on the 
processes of ethical practice in daily school life. Most research emphasizes program implementation 
and value inculcation without examining how ethical behavior is enacted in everyday interactions 
(Sitorus & Tanoto, 2024; Breen, 2018). This creates a gap between normative educational goals and 
actual behavioral outcomes. Such a gap becomes more significant in contexts where peer interaction 
strongly influences student behavior. Consequently, the micro-level mechanisms of how students 
sustain ethical practices remain underexplored. 

This gap is particularly relevant in Muhammadiyah schools, which integrate Islamic values into both 
formal curricula and daily practices. At Muhammadiyah Kayen Condongcatur Elementary School, 
preliminary observations identify practices such as the honesty canteen, structured worship routines, 
and peer-based behavioral monitoring. These practices reflect the potential role of students in shaping 
an integrity-oriented school culture. However, existing studies have not systematically analyzed these 
practices as part of student-driven ethical processes. Therefore, the empirical context provides a strong 
basis for further investigation. 

This study aims to analyze how students function as active agents in Islamic-based anti-corruption 
education. The focus is placed on identifying the forms and mechanisms of student participation in 
internalizing ethical values. Rather than merely describing educational implementation, this study 
seeks to explain how students contribute to shaping ethical practices. Particular attention is given to 
roles such as peer monitoring, value interpretation, and participation in habituation processes. Through 
this approach, the study intends to provide a more comprehensive understanding of how integrity-
based school culture is constructed. 

 

Method 
This study employed a qualitative approach using an instrumental case study design to examine 
student agency in Islamic-based anti-corruption education. This design allows an in-depth 
understanding of a specific case to explain a broader phenomenon (Stake, 1995; Creswell & Poth, 2018). 
It focuses on how ethical values such as honesty, responsibility, and amanah are constructed through 
social interaction.  

The approach is appropriate for exploring meaning and processes in natural settings.The research 
was conducted at Muhammadiyah Kayen Condongcatur Elementary School, Yogyakarta, Indonesia. The 
school was purposively selected due to its integration of Islamic values into curriculum and daily 
practices. Key programs include the honesty canteen, structured worship routines, and peer-based 
behavioral monitoring. These characteristics make the school a relevant and information-rich case. 

Participants were selected using purposive sampling to ensure relevance to the research objectives 
(Palinkas et al., 2015). The study involved 31 participants consisting of one principal, two ISMUBA 
teachers, and 28 students from Grades 4–6. Students were aged 10–12 years and represented both 
male and female groups. Inclusion criteria included active participation and the ability to express 
experiences. 

Data were collected through semi-structured interviews, non-participant observations, and 
document analysis. Interviews were conducted face-to-face and lasted approximately 30–45 minutes 
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(Kallio et al., 2016). Observations focused on student interaction, religious activities, and behavioral 
practices. Documents included school policies and student activity records. 

The interview instrument was developed based on literature on moral and anti-corruption 
education. The questions were designed to capture both understanding and behavioral practices of 
participants. Different questions were tailored for principals, teachers, and students. The detailed 
instrument is presented in Table 1. 

Table 1. Question Instrument 

Informant Questions 
Principal Does the school provide guidance or real examples in terms of 

honesty, responsibility, and amanah? 
Principal How does the school instill the value of ihsan to foster students' 

awareness to do good even when not being supervised? 
Principal How does the school's policy support the integration of Islamic-

based anti-corruption values? 
Ismuba Teacher What is your perspective on the importance of anti-corruption 

values in elementary schools? 
Ismuba Teacher How do you interpret the role of faith and piety in shaping students' 

character? 
Ismuba Teacher How do you teach anti-corruption values such as honesty, 

responsibility, and amanah in everyday life at school? 
Student In your opinion, what do honesty, responsibility, and amanah mean 

in daily life at school? 
Student If you see your friend doing something dishonest, such as cheating 

or lying, what would you do? 
Students Do you diligently participate in the dhuha prayer or group prayer 

every day? 

Data analysis followed the interactive model of Miles and Huberman (2014). Data were transcribed 
and coded using ATLAS.ti to organize qualitative data systematically (Friese, 2019). Open coding was 
used to identify categories, followed by axial coding to develop themes. The themes were interpreted 
to explain patterns of student participation. To ensure trustworthiness, this study applied triangulation 
of sources and methods (Lincoln & Guba, 1985). Data from students, teachers, and the principal were 
compared for consistency. Findings from interviews were cross-checked with observations and 
documents. Member checking was conducted to validate interpretations. 

Each data collection method contributed complementarily to the findings. Interviews captured 
participants’ perspectives, observations revealed actual practices, and documents provided contextual 
evidence. This integration strengthened the analytical rigor of the study. It also ensured that findings 
were grounded in empirical data. 

 

Results and Discussions 
Thematic Analysis of Islamic-Based Anti-Corruption Education 
The findings of this study are derived from a systematic thematic analysis using ATLAS.ti, which 
involved open coding, axial coding, and selective coding across interview, observation, and 
documentation data. A total of 42 initial codes were generated and subsequently clustered into four 
major code groups: Religious Habituation, Institutional Regulation, Peer Control Mechanism, and Moral 
Interpretation. These categories were further synthesized into three overarching themes: habitual 
moral formation, systemic integrity environment, and participatory ethical agency, which together 
explain how anti-corruption education is enacted as a lived practice rather than merely a formal 
curriculum. This analytical structure aligns with contemporary studies emphasizing that ethical 
learning is constructed through interaction and social practice rather than passive transmission (Biesta, 
2015; Nucci et al., 2017). 
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Figure 1. Thematic Network of Islamic-Based Anti-Corruption Education  

Figure 1 illustrates that Integrity-Based Character Formation emerges as the central theme, 
supported by interconnected processes. The first cluster, Religious Habituation, highlights how 
repeated worship practices and moral reinforcement shape students’ ethical awareness. This finding is 
consistent with research showing that habituation plays a crucial role in early moral development by 
embedding values into routine behavior (Nucci et al., 2017). However, interview data reveal that this 
internalization is not uniform. For instance, younger students tend to interpret honesty in terms of 
reward and punishment, while older students demonstrate more reflective reasoning, indicating that 
moral internalization remains developmental rather than stable. 

T1. Religious Habituation as a Foundational Mechanism 
The first dominant theme emerging from the analysis is religious habituation, which functions not 
merely as a routine activity but as a structured mechanism for embedding ethical awareness through 
repeated practice. Based on ATLAS.ti coding, this theme was derived from multiple recurring codes 
such as routine worship, moral reminders, spiritual awareness, and fear of God, which were 
consistently identified across interview transcripts and observational field notes. These codes 
collectively indicate that anti-corruption values are not delivered as abstract concepts but are 
continuously reinforced through embodied practices in everyday school life. 

A teacher explained in detail: 

“We do not teach anti-corruption as a separate subject. Instead, we integrate it into everyday 
religious practices. For example, before lessons begin, students recite the Qur’an and perform 
dhuha prayer together. In those moments, we remind them that honesty is part of faith, and that 
every action is seen by Allah. This creates awareness not because they are being watched by 
teachers, but because they feel morally responsible.” 

T This statement is strongly supported by observational data showing that students engage in these 
practices in a relatively consistent and disciplined manner without visible coercion. The repetition of 
such practices appears to normalize ethical behavior at the behavioral level, suggesting that 
habituation plays a significant role in forming initial moral dispositions. However, a deeper analysis 
reveals that behavioral consistency does not necessarily equate to uniform internalization. 

Variation becomes evident when comparing students across different grade levels. Younger 
students (Grades 1–3) tend to frame honesty in instrumental terms, often associating it with rewards 
(getting praise) or avoidance of punishment. In contrast, older students (Grades 4–6) demonstrate 
more reflective reasoning, frequently linking honesty to spiritual accountability and personal integrity. 
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This developmental variation indicates that habituation operates as an entry point rather than a final 
stage of moral formation. 

From a theoretical perspective, this finding aligns with moral development frameworks that 
emphasize the importance of repeated practice in early stages, while also highlighting the necessity of 
cognitive engagement for deeper ethical understanding. Therefore, while religious habituation 
effectively establishes behavioral patterns, it does not automatically produce stable and fully 
internalized moral values. Instead, it should be understood as a foundational layer that requires further 
reinforcement through reflection, dialogue, and experiential learning. 

T2. Institutional Regulation and Structured Integrity Systems 
The second theme, institutional regulation, reveals how the school constructs a systemic environment 
that conditions ethical behavior through formal mechanisms and physical arrangements. This theme 
emerged from codes such as honesty canteen, CCTV monitoring, rules and SOP, and moral signage, 
indicating that ethical behavior is not only encouraged but also structurally facilitated. The principal 
elaborated: 

“The honesty canteen is not just a facility, but a learning space. Students take food and pay 
without supervision, but we still use CCTV not to punish them, but to guide them. When a 
mistake happens, we call the student and discuss it, so they understand their responsibility 
rather than feel afraid.” 

This explanation highlights a hybrid model that combines trust-based systems with controlled 
supervision. On the one hand, the honesty canteen promotes autonomy and self-regulation; on the 
other hand, the presence of CCTV introduces an element of external control. Observational data confirm 
that most students comply with expected behavior, such as paying the correct amount and queuing 
properly. This finding challenges overly idealistic assumptions in character education that 
internalization alone is sufficient.  

Instead, it suggests that at the elementary level, ethical behavior often emerges through the 
interaction between internal awareness and external regulation. While institutional systems are 
effective in shaping observable behavior, they may also create a dependency on structured 
environments. Consequently, this theme reveals a tension between autonomy and control. While 
external systems are necessary at early stages, over-reliance on surveillance mechanisms may limit the 
development of intrinsic moral agency. This indicates the need for a gradual transition from externally 
regulated behavior toward internally guided ethical decision-making. 

T3. Moral Interpretation: Differentiating Responsibility and Amanah 
A particularly significant analytical contribution of this study lies in the theme of moral interpretation, 
where students demonstrate nuanced distinctions between the concepts of responsibility and amanah 
(trustworthiness). Interview data reveal that students are capable of articulating these concepts 
differently, indicating an emerging level of moral cognition. One student stated: 

“Responsibility means doing tasks like homework or cleaning duty on time. But amanah is 
different. Amanah is when someone trusts you, like when the teacher asks you to deliver a 
message or take care of something. If you don’t do it properly, it feels like you are betraying that 
trust, and it is also a sin.” 

Another student added: 

“If I forget my homework, I feel guilty because I didn’t complete my responsibility. But if I lie or 
cheat, I feel more afraid because Allah knows it. That is not just wrong, but sinful.” 

T These narratives demonstrate a clear distinction between procedural ethics (responsibility) and 
moral-spiritual ethics (amanah). Responsibility is understood as compliance with rules and tasks, while 
amanah carries a deeper dimension of trust and accountability, both socially and spiritually. This 
differentiation indicates that students are developing layered moral reasoning rather than relying 
solely on external instruction. 

However, the depth of this interpretation varies. Older students tend to articulate more abstract and 
reflective meanings, whereas younger students rely on concrete examples and simpler associations. 
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This suggests that moral interpretation is a developmental process rather than a fixed outcome. 
Theoretically, this finding contributes to the literature by showing that elementary students are 
capable of engaging in meaningful moral reasoning when values are contextualized within their lived 
experiences. At the same time, it highlights that such interpretations remain fluid and evolving, 
requiring continuous reinforcement to become stable ethical frameworks. 

T4. Peer Control Mechanism and Student Agency 
The fourth theme, peer control mechanism, provides strong evidence of student agency in sustaining 
an integrity-based school culture. Data from interviews and observations consistently show that 
students actively monitor and regulate each other’s behavior, particularly in situations involving 
cheating or dishonesty. A student described: 

“If I see my friend cheating, I usually tell them to stop. Sometimes I say, ‘Don’t do that, it’s a sin.’ 
If they don’t listen, I feel responsible to tell the teacher because it affects everyone in the class.” 

This is supported by teacher observations: 

“Students here are quite brave in reminding each other. Sometimes they even report cheating 
cases, not because they want to punish their friends, but because they want to maintain fairness 
in the class.” 

 These findings indicate that ethical regulation is not solely imposed by teachers but also maintained 
through peer interaction. Students act as informal regulators who reinforce norms within their social 
groups. This aligns with participatory approaches to moral education, which emphasize that ethical 
understanding is constructed through interaction and shared experiences. 

However, the data also reveal limitations. Not all students demonstrate the same level of courage in 
confronting peers. Some express hesitation due to fear of damaging friendships or being perceived 
negatively. This suggests that peer control mechanisms are influenced by social dynamics such as group 
cohesion, status, and interpersonal relationships. Thus, while student agency is evident, it is neither 
uniform nor unconditional. Instead, it operates within a complex social framework that can both 
support and constrain ethical behavior. 

T5. Critical Reflection and Limitations of Internalization 
While the findings demonstrate strong evidence of behavioral consistency and emerging moral 
awareness, it is necessary to critically assess the extent to which these reflect deep internalization. 
Much of the observed data is rooted in school-based practices, which may not fully translate into 
behavior outside institutional settings. Additionally, the short duration of observation limits the ability 
to assess long-term stability of ethical values. As one teacher noted: 

“Students behave well in school because the environment supports it. But we cannot fully control 
what happens outside. That is why cooperation with parents is also important.” 

This statement underscores a key limitation of the study: the difficulty of distinguishing between 
situational compliance and enduring moral character. Students may demonstrate ethical behavior 
within controlled environments, but it remains unclear whether these values persist in less structured 
contexts. Additionally, the relatively short duration of observation restricts the ability to assess long-
term stability. Moral internalization is a gradual and ongoing process that extends beyond immediate 
behavioral outcomes. 

Therefore, the findings should be interpreted cautiously. Rather than indicating fully internalized 
values, they reflect a transitional stage in which behavior is shaped by a combination of habituation, 
institutional structures, and social interaction. This nuanced understanding is essential to avoid 
overgeneralization and to acknowledge the complexity of moral development in educational settings. 

Linking Thematic Findings with Behavioral Outcomes 
To further clarify the relationship between institutional efforts and student behavior, the findings are 
synthesized in Table 2, which connects school strategies with observable outcomes. 
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Table 2. Matrix of Internalization of Anti-Corruption Ethos: School Efforts and Their Impact on 
Students 

What Schools Do (Efforts) What Changes in Students (Tangible Results) 

Teaching through worship and stories 
(Dhuha prayer, religious lectures, stories of the 
Prophet) 

Students become honest because they fear Allah 
SWT, not because they fear being scolded by 
their teachers. 

Providing honesty testing facilities 
(Honesty Canteen, CCTV, Posters) 

Students are accustomed to paying the correct 
price and queuing orderly even without 
supervision. 

Encouraging mutual care 
(Charity Activities, Duty Rounds, Scouting) 

Students dare to reprimand friends who cheat 
and remind each other to do good. 

The matrix demonstrates that institutional strategies produce different layers of ethical outcomes. 
Religious habituation fosters intrinsic awareness, institutional systems reinforce behavioral 
consistency, and peer interaction enables the social sustainability of ethical norms. However, these 
outcomes should not be interpreted as evidence of fully internalized values. Instead, they reflect a 
transitional stage, where ethical behavior is still influenced by situational factors such as supervision, 
routines, and peer dynamics. This finding supports previous research indicating that anti-corruption 
education often creates a gap between normative goals and actual behavior (Breen, 2018; Sitorus & 
Tanoto, 2024). While students demonstrate compliance within structured environments, the stability 
of these values outside the school context remains uncertain. 

Critical Reflection and Comparative Discussion 
Compared to prior studies that emphasize curriculum integration and teacher-led instruction, this 
study provides a more nuanced understanding by highlighting micro-level processes, particularly peer 
interaction and meaning construction. This aligns with broader literature in moral education, which 
argues that ethical behavior is socially constructed rather than simply transmitted (Biesta, 2015). 
However, unlike many previous studies that present positive outcomes without critical examination, 
this study identifies several limitations. 

First, internalization is not uniform across students, with significant variation based on age and 
social dynamics. Younger students rely more on external control, while older students begin to develop 
internal reasoning. Second, the presence of surveillance mechanisms suggests that ethical behavior is 
still partially dependent on institutional control, raising questions about the depth of internalization. 
Third, discrepancies between interview responses and observed behavior indicate that moral 
awareness does not always translate into consistent practice. 

Theoretically, this study advances the literature on anti-corruption and moral education by 
integrating Islamic moral values with a student agency perspective, demonstrating that ethical 
development is not merely the result of value transmission but is dynamically constructed through the 
interaction between religious habituation, institutional regulation, and peer-mediated social 
processes. While prior studies tend to conceptualize anti-corruption education as a normative and 
curriculum-driven endeavor (Breen, 2018; Sitorus & Tanoto, 2024), this study shows that ethical 
behavior is sustained through everyday practices in which students actively interpret, negotiate, and 
enforce moral norms within their social environment. This finding aligns with socio-constructivist 
perspectives in moral education, which argue that ethical understanding emerges through 
participation and interaction rather than passive reception (Nucci et al., 2017). At the same time, the 
integration of Islamic concepts such as amanah and ihsan provides a transcendental dimension that 
reinforces internal moral accountability, extending existing frameworks that predominantly 
emphasize secular character education (Suyitno & Sukmayadi, 2022). By positioning students as active 
agents particularly through mechanisms such as peer monitoring and collective responsibility this 
study contributes to a process-oriented understanding of anti-corruption education that bridges the 
gap between normative ideals and lived moral practice. 

Practically, the findings suggest that effective anti-corruption education requires a multi-layered 
approach that combines spiritual habituation, institutional reinforcement, and meaningful student 
participation. First, consistent religious practices such as congregational prayer and moral storytelling 
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function as internal control mechanisms that shape students’ ethical awareness and self-regulation 
(Silvianetri et al., 2022). Second, institutional strategies including honesty canteens, visual moral cues, 
and structured supervision create an enabling environment that reinforces ethical behavior through 
both symbolic and regulatory means (Restuningtyas & Utomo, 2024). Third, student participation, 
particularly through peer control and collaborative activities, plays a crucial role in translating abstract 
values into concrete social practices, supporting findings that peer dynamics significantly influence 
moral behavior in school (Breen, 2018). However, this study also highlights a critical tension: while 
external control mechanisms such as CCTV and formal rules are effective in shaping behavior at early 
stages, over-reliance on such systems may limit the development of intrinsic moral autonomy. 
Therefore, schools need to gradually shift from external enforcement toward fostering internalized 
ethical awareness, ensuring that students act with integrity not merely due to supervision but based 
on internal conviction. This staged approach is essential for achieving sustainable anti-corruption 
character formation that extends beyond the school environment. 

Current studies on anti-corruption education in elementary schools reveal a limited analytical focus 
on how ethical behavior is enacted in everyday school life. Much of the existing literature emphasizes 
program implementation, curriculum integration, and value inculcation, often portraying anti-
corruption education as a structured intervention rather than a lived social practice (Stephen J. Breen, 
2018; Sitorus & Tanoto, 2024). While these studies demonstrate the importance of embedding values 
such as honesty and responsibility within formal education systems, they tend to overlook how such 
values are negotiated, interpreted, and practiced by students in their daily interactions. This limitation 
is also reflected in broader research on character education, which often prioritizes institutional design 
and teacher-led strategies while underestimating the role of student agency in shaping ethical behavior 
(Gert Biesta, 2015; Larry P. Nucci et al., 2017). 

Comparatively, studies on moral and civic education suggest that ethical understanding is not 
merely transmitted but actively constructed through social participation, dialogue, and peer 
interaction. However, this perspective has not been sufficiently integrated into anti-corruption 
education research, particularly at the primary school level. As a result, a significant gap persists 
between normative educational goals—such as fostering integrity and anti-corruption values and the 
actual behavioral outcomes observed in school environments. This gap becomes more pronounced in 
contexts where peer dynamics play a central role in influencing student conduct, as students often 
learn ethical behavior through observation, imitation, and mutual regulation rather than formal 
instruction alone. 

Furthermore, recent studies indicate that while Islamic-based character education provides a strong 
moral and spiritual foundation, its implementation often remains teacher-centered and outcome-
oriented, with limited attention to the micro-level processes through which students internalize and 
enact these values in everyday practice (Suyitno & Sukmayadi, 2022; Yanti, 2024). Consequently, the 
mechanisms through which students sustain ethical practices such as peer monitoring, moral 
negotiation, and habituation—remain underexplored. Addressing this gap is essential for 
understanding how anti-corruption education moves beyond normative discourse to become an 
embedded and self-sustaining culture within school environments. 

 

Conclusions 
This study shows that Islamic-based anti-corruption education in a primary school context is shaped 
by the interaction of religious habituation, institutional regulation, and student participation. The 
findings indicate that students actively contribute to sustaining ethical practices through mechanisms 
such as peer monitoring, shared responsibility, and the contextual interpretation of values like honesty 
and amanah. These patterns suggest that anti-corruption education is enacted through everyday social 
practices rather than solely through formal instruction.However, the evidence primarily reflects 
observable behavioral compliance within the school environment rather than fully internalized and 
stable moral dispositions. Practices such as honest transactions and participation in religious routines 
remain closely linked to institutional structures and social reinforcement. This indicates that the 
internalization of values is still partial and context-dependent.The study contributes by highlighting 
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student agency as a key mechanism bridging normative values and practical behavior. Nonetheless, its 
findings are limited to a single institutional context and a relatively short observation period. Future 
research should examine how ethical values are sustained over time and across different settings. 
Practically, the results suggest the need to balance institutional control with the gradual development 
of students’ moral autonomy. 
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